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Leader's Goals for Students 
Saturday, January 2, 2016 9:27 AM 

 
 

 
You will find additional resources and today's full PowerPoint on the "For Leaders" page of TNCore by clicking here. You may 
keep running notes by clicking anywhere to the right of the slides and beginning to type. 

 
 
 
 

 

http://tncore.org/for_leaders.aspx
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I 
 
 

Goals For All Students 

As a leader , what goals do we have for our students? What 
is the ALL that I want for each student? 

• In this activity, take a moment to identify goals for ALL 

STUDENTS and what action steps as a leader you will use to 

ensure ALL STUDENTS achieve these goa ls. 
 

Identify Goals for All Students Actions Steps to Ensure All Students 

meet Goals 

 
 
 
 
 
 
 
 

 

II 
 
 
 

How do we meet these goals? 
 
 

• Thinking 

& 

Problem 

Solving  
Metacognition 

and Problem 

Solving 

Strategies 

• Knowledge I 
 

Big Idea 

Content 

Knowledge 

Understanding 

& Application 

 

 
 

Future 

Planning Skills 

Persistence, 

Self Efficacy, 

and Self 

Ownership 

 
 

Dreams 

  Accountability   

II
 



 

"All Means All"  and RTI2 

Saturday, January 2, 2016 1:51 PM 
 

You will find additional resources and today's full PowerPoint on the "For Leaders" page of TNCore by clicking here. 
You may keep running notes by clicking anywhere to the right of the slides and beginning to type. 
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What is occurring in your building/district? 
 
 

• What amount of your students are below grade level? Why 

are they struggling? 

 

• What amount of your students are on grade level? What 

supports are in place if they begin to struggle? 

 

• What amount of your students are performing above grade 

level? How do you challenge these students to attain their 

highest potential? 

 

 

II 
 
 

 

          

           
      

 

       

    

 
      

  

 

Id         

 At-R   

 HS  
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Secondary RTI2  Success Stories 
Saturday, January 2, 2016 1:52 PM 

 

You will find additional resources and today's full PowerPoint on the "For Leaders" page of TNCore by clicking here. You may keep 
running notes by clicking anywhere to the right of the slides and beginning to type. 

 

 

 

 
 
 
 
 
 
 

Click here to access the Case Studies.  They also appear in the Resources Area. 

http://tncore.org/for_leaders.aspx
https://www.dropbox.com/s/c7iaim2k4sgjis7/Case%20Study%20Examples.pdf?dl=0&amp;preview=Case%2BStudy%2BExamples.pdf
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utilized an "all hands on deck" approach.  All English language arts teachers taught intervention, 

and all math teachers taught interventions. Other teachers provided grade-level specific 

enrichment. For example, freshman received high school readiness skills such as note-taking 

and conflict resolutions, sophomores received drug awareness and study skills,juniors received 

ACT prep,and seniors received "life after high school" courses. 

The principal had to reinforce with each staff member the importance of the skinny 

block and had to help staff understand how losing a few minutes would help all students in the 

long run.  He also had to reinforce the expectation that all teachers would design their 

curriculum and ensure that it was effectively delivered during this skinny period.  His efforts to 

reinforce these two concepts have been reinforced in several year-end outcomes . Stewart 

County High School received significant positive impact from their ju nior ACT score enrichment 

coursework.  Their ACT scores in math, science, English and the composite went up significantly. 

The principal directly attributes the growth to the daily ACT focus with ju niors. The high school 

also saw several positive impacts of the senior enrichment as welI. They had high success with 

TNPromise applications, FAFSA completion and scholarship work.  The principal has stated that 

he has to continue to reinforce enrichment expecta tions with his teachers to ensure that all 

teachers are providing st rong wrap around supports for all students during this skinny block. 

This area will be a focus of his for the next school year. 
 
 

 
Intervention Course Design 

 

The high school administration selected one English language arts teacher and one math 

teacher as RTl2 coaches. The district office earmarked funds to pay each teacher a stipend. 

These teachers had training in foundational skills and had backgrounds in working with at-risk 

students effective ly.  The English language arts teacher helped design the work for multiple 

levels of skill-focused classes. She utilized a great deal of the content from the state-wide 

reading course and the reading intervention course. She also worked closely with her CORE 

Office English language arts consultant to find effective resources for each of the intervention 

teachers. Each of the English language arts teachers assigned to teach intervention also 

completed the state-wide reading intervention course. The lowest interventions focused on 

phonics skills and used a great deal of interactive materials from Florida Center for Reading 

Research.  This intervention served six students and mixed general education students with 

students who received special education services.  Then,the next intervention level focused on 

fluency. This teacher used materials on cold reading and repeated readings to help student 

improve fluency speed.  Students also worked on comprehension,skills and phonics 

reinforcement during this intervention,but the focal area was improving fluency. This class used 

a great deal of fluency passages, basic comprehension questions, and interactive whiteboard 

phonics activities.The next several levels of intervention focused on varying levels of 

comprehension and fluency interventions. The teachers used a variety of resources to focus on 
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Lavergne High School Case  Study 
 

Demographics 
 

Lavergne High School serves 1,831 students in Rutherford Co1Unty with 281,029 residents. 
This county is suburban and situated in middle Tennessee . The student population is diverse 
with 40 percent Caucasian, 33.4 percent African-American,  22.6 percent Hispanic, and 3.8 
percent fall in the other category.  The high school population includes 60.3 percent 
economically disadvantaged students. Ten percent of the students receive special education 
services. 

 
Academic Performance 

 
Historically, English language arts achievement rates have been approximately 76 percent in 
English I and 71 percent in English II. The math achievement rate for Algebra I has grown to 
79.8 percent and Algebra II is 43.9 percent. ACT composites have been the following: 18.13 
(2012), 17.6 (2013), and 18.3 (2014). ELA scores have had similar results over the past three 
years: 17.5 (2012), 17(2013), 17.9(2014),and math scores have the same trend: 17.6 (2012), 
17.2 (2013),and 17.7 (2014). Lavergne High School has maintained a TVMS Composite Score 
of a 5 for the last three academic years. Lavergne High School graduation rates have 
increased significantly in the past three years:  96% (2014), 91% (2013), and 89% (2012). 

 
History of High School RTl2 Implementation 

 

The district began implementation of RTl2 practices in 2013 - 2014 school year and 
focused on a pilot group of elementary and middle schools in the first year. The high school 
began planning for RTl2 in the spring of 2014. The district chose three high schools to serve 
as pilot schools for the RTl2 for the 2014-2015 school year. To support this implementation, 
each of the three high schools was given a teaching position for an English language arts 
interventionist. Each high school was given the autonomy to create a schedule that 
supported all levels of RTl2 implementation. Lavergne High School and the other two high 
schools followed the district plan and focused only on freshman students and on reading 
interventions for the first year. Lavergne High School has an eight period day that allows 
some elective flexibility. They also run an extended lunch period that provides additional 
scheduling flexibility for interventions at every grade level. 

First, the Lavergne High School principal focused on providing time for Tier II 
intervention. This intervention time was built into the school's master schedule during an 
extended lunch time for each grade level. Each grade level has a fifty minute lunch period. 
The schedule was developed in a way that allowed for students and their classroom teachers 
to be available for intervention for 25 minutes every day during students' allotted lunch time. 
The district chose to take a standards-based  remediation focus to Tier IIintervention. This 
remediation time met the needs for Tier II intervention students in all grade levels. Students 
also had the option of enrichment activities in the library or the gym, but most preferred the 
free social time in the cafeter ia. 

Next, the principal selected an interventionist for the Tier Ill students in ninth grade. 
This teacher was a former middle school English language arts teacher with experience in 
skill-based intervention and a strong desire to work with at-risk students. The interventionist 
then went 
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through the two-day, state-designed reading course and a series of trainings on how to 
teach skill-based instruction versus standards-based instruction. She used these 
experiences to design her intervention course. She was also provided weekly coaching 
support by a district RTl2 coach. This district coaching support served as a fundamental 
component for success within the program. 

The district office analyzed screening data using an early warning intervention 
template that included four academic indicators. This list was given to the high school. 
Lavergne High School used the district list as a starting point for identifying students. They 
analyzed each student and the student situation to determine placement for students into 
intervention. The interventionist was given a group of approximately 50 students broken 
into five class periods at a variety of ability levels. Each class used the state-approved 
course codes. Each of these students had not acquired the necessary skills to move out of 
the Tier Ill intervention. The teacher used Aimsweb as a bi-weekly progress monitoring 
tool. Due to the structured progress monitoring, the teac her,. student, parents, and 
administrators were able to keep trac k of the extensive amount of learning taking place, 
and the benefits of Tier Ill intervention were quickly obvious. The interventionist took some 
time in developing strategies to teach skill-based interventions, and the students struggled 
with the concept of focusing on skills. However, by the end of the school year, both the 
teacher and the students were experiencing tremendous amounts of success. 

 
Intervention Course Design 

 

In a RTl2, Tier Ill classroom, students worked individua lly or in small groups on 
activities that allowed students to practice reading skills. All activities that students 
participated in were tiered to their individual level and focused in order to address specific 
areas of deficit. Students have been grouped together by detailed skill levels. The students 
were assessed in August and at the beginning of the second semester using: Aimsweb Oral 
Reading Fluency, Aimsweb Reading Comprehension Assessment (MAZE),the McLeod 
Reading Comprehension Assessment, and the Critchlow Verbal Language Assessment, the 
San Diego Quick Assessment, and the Phonics and Work Reading Survey from the LETRS 
program. Professional judgment and observations were also used when determining 
groups and deficit areas. Students were placed into groups once the assessments were 
completed. Students remained in these groups until December . Students' half year 
progress helped determine continued placement in the Tier 11 1 course.  InJanuary, students 
who showed significant growth were able to move groups.  Students were given the 
assessments in May to determine their total growth over the year. 

Students were placed into five groups: Group A, Group B,Group C, Group D, and 
Group E. Each group had a specific daily activity rotation based on the needs of the 
students within the groups. For example, if students in Group A needed to improve their 
reading comprehension,they were allotted four stations a week that focused on different 
reading comprehension strategies. Students in Group E needed to improve their phonemic 
awareness and were given approximate ly four phonics lessons a week. Students worked 
solely with their group so as to maximize deficit area improvement. 

Group A was comprised of students who were reading at approximately an eighth 
grade level and were progress monitored for eighth grade reading comprehension with 
the Aimsweb MAZE prompts. Group B was comprised of students who were readingat 
approximately the late- seventh grade range and were progress monitored for eighth grade 
oralreading fluency with the Aimsweb Oral Reading prompts. Group C was comprised of 
students who were reading at 
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approximate ly the late-sixth grade range and were progress monitored for seventh grade 
oral reading fluency with the Aimsweb Oral Reading prompts.  Group D was comprised of 
students who were reading at approximately the late-fifth grade range and were progress 
monitored for fifth or sixth grade oral reading fluency with the Aimsweb Oral Reading 
prompts.  Group E was comprised of students who were reading at approximately at the 
late-fourth grade range and were progress monitored for fourth or fifth grade oral reading 
fluency with the Aimsweb Oral Reading prompts. All students are progressed monitored 
bi-weekly.On opposite weeks, all students completed an Aimsweb gih grade MAZE 
assessment. Students kept track of their progress on graphs that were kept in their 
personal folders. These students worked weekly on reading comprehension, fluency, 
writing, phrasing,vocabulary, and phonics. These students also used the computer 
program Language!Live three to four times a week. The principal noted that during one 
unannounced observation, a student proudly shared his reading level and growth. He 
noted that the honest sharing and positive focus on growth is a tremendous step for the 
student and for the culture of the school. 

After the first year of intervention,only seven students lacked significant skill 
improvement and were re-enrolled in the program during the 2015-2016 school year in 
order to ensure they have the opportunity to ensure foundational skillsuccess.  New 
LaVegrne High School freshmen will be added to this group after screening data is 
analyzed. The high school will use the same data process from the preceding. 

Freshman students also received a strategic reading course. This course was 
designed to help students build their Lexile levels. Because of the high at-risk population 
at Lavergne High School,eighty percent of all students took this course. On average, 
students  made a year's growth in a semester.Other students were enrolled into a rotating 
enrichment elective series. Because students have an eight-period day, Lavergne High 
School had great deal of flexibility with course offerings. 

During the 2015-16 school year, Lavergne High School will add a high school math 
interventionist. This math interventionist also was added from the middle school and has 
a background in skill-based math interventions. 

 
Data Team Practices 

 
During the pilot year of implementation, the purpose of the data team was to 

monitor the progress of the Tier Illintervention class. This data was monitored to 
determine the impact of RTl2 on high school students. The data team included the 
intervention teacher, an assistant principal,and the district office RTl2 coach.The team spent 
a great amount of time progress monitoring the students, determiningtheir skill level,and 
adjusting their intervention groups accordingly. This close monitoring process allowed for 
each individual student's skill-based deficits to be addressed as often as possible. The high 
school reading interventionist also shared this data and anecdotal evidence during weekly 
Professional Learning Community (PLC) meetings with the English I teachers. This sharing 
helped ensure that the high school English teachers were connected to the progress made 
with RTl2   and the interventionist could check on her students' performance in their English 
courses. 

At the end of each semester, the intervention teac her met with one of the assistant 

principals and the district RTl2 coach. In this meeting,the team analyzed the progress made 
by each individual intervention student and determine the student needed to stay in the 
intervention and the group,move groups, or be exited from intervention.These decisions 
were all made with 
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the data provided through progress monitoring. At the end of the first semester, students' 
schedules were rearranged allowing them to be placed in the appropriate intervention 
classes. At the end of the second semester, the teacher, administrator, and district RTl2 

coach used the data to determine whether or not the student would continue in the class 
during the next academic school year. This decision also put the student on the intervention 
focus course pathway. So each decision was weighed heavily on the student's need to begin 
a CTE course pathway. All students exited would have the opportunity to have a CTE focus. 

In addition to closely monitoring the progress of each ndividual student in Tier Ill 
intervention, content-area PLC teams determined students' needs for remediation-focused 
Tier IIsupport. Due to standards-based grading policies, the classroom teachers were able to 
determine what standards their students were not mastering. This data provided the 
groupings for Tier II intervention. (This intervention occurred daily during the extended 
lunch period as disc ussed earlier). In the first iteration, students would go meet with any 
math teacher or any English teacher during the extended lunch. This year, this period was 
dedicated for all teachers, and all teachers are available.  Students meet with their assigned 
English or Math teacher. They were held accountable  for attending Tier II remediation 
periods by daily attendance procedures.  If a student does not report, it was considered a 
skipped period. This structure has shown tremendous improvement in students' standards­ 
based outcomes. 

 
Continued Focal Areas 

 

La Vergne High School plans to implement RTl2 in both reading and math for the 
2015-2016 school year. Utilizing the success experienced through the reading RTl2 course, 
the math course willbe designed in a similar method. Although achievement in both 
Algebra Iand Algebra IIincreased during the 2014-2015 school year, the administration 
believes that the implementation of skill based instruction for struggling students in 
mathematics will increase proficiency. 

Students do not have room in their schedule to take both readingand math 
intervention. Continued work around this dilemma will be a focus. The data team will also 
work to place students in the highest area of need. In addition, data team work will be fully 
developed through the 2015-16 school year. Through continued support and increased 
resources, all stakeholders are hopeful for an even greater amount of student growth and 
achievement duringthe upcoming school year. 

 
Note: The principal noted how critical the district office guidance and coaching support was 

to the success of their first year with RTl2. He explained that the central office really taught 
the high school team "how to do" skills-based intervention in a high school.  They were 
concerned about takingon skills-based interventions with such an intense focus and such an 
ongoing need for standards-based  achievement. With the continuous support from the 
district office in personnel support and coaching support, the high school felt successful in 
implementing RTl2. 

 

Overall,the principal is excited to reduce the struggles for his students and is thankful for 
the opportunity to reduce special education referrals. 
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How is data approached and used 
 

 

 

 

 

 

 

 

Scho 

What is the approach to staffing? 
 

 

 

 

 

 

 

 

ol A 
How are intervention resources 
selected and used? 

How are faculty engaged in the 
RTI2 process? 

 
 

How is data approached and used 
 

 

 

 

 

 

 

 

Scho 

What is the approach to staffing? 
 

 

 

 

 

 

 

 

ol B 
How are intervention resources 
selected and used? 

How are faculty engaged in the 
RTI2 process? 
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How is data approached and used 
 

 

 

 

 

 

 

 

Scho 

What is the approach to staffing? 
 

 

 

 

 

 

 

 

ol C 
How are intervention resources 
selected and used? 

How are faculty engaged in the 
RTI2 process? 

 
 

How is data approached and used 
 

 

 

 

 

 

 

 

Scho 

What is the approach to staffing? 
 

 

 

 

 

 

 

 

ol D 
How are intervention resources 
selected and used? 

How are faculty engaged in the 
RTI2 process? 
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Success Stories Debrief 
Friday, January 22, 2016 2:12 PM 

 

 

What did the school and district leadership do in your case study to 
support successful RTI2? 

Elizabethton HS Stewart County LaVergne High HS 

   

 

 
What did hear about school culture do in your case study to support 
successful RTI2? 

Elizabethton HS Stewart County LaVergne High HS 

   

 

What were the intervention structures in your study to support 
successful RTI2? 

Elizabethton HS Stewart County LaVergne High HS 

   



88 
 

Take Aways and Reflection 
Saturday, January 9, 2016 11:40 AM 

 

 

What are three take aways that you want to do as a leader to continue 
to deepen your support for all students? 

 
 
 

 
What were two things that you want to take back to your leadership 
team to discuss about your RTI programming? 

 
 
 

 
What is one thing that you want to continue to build into your 
scaffolding to support all learners? 
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Resources 
Saturday, January 9, 2016 11:35 AM 



  

 


